N

SHEN

A

Recent Titles in :

Contributions to the Study of World Literature i Asp eCtS and ) ES Sue S
m::i ?:siimy: A Study of Modern British Diary Fiction : 1n th e H 1 St O I,y O f
Children’s Literature

Edited by Maria Nikolajeva

Shakespeare’s Proverbial Themes: A Rhetorical Context for the
Sententia as Res
Marjorie Donker

Promptings of Desire: Creativity and the Religious Impulse in the
Works of D. H. Lawrence

Paul Poplawski

The Second Best Bed: Shakespeare’s Will in a New Light
Joyce E. Rogers

Published under the auspices of
the International Research Society for

4 : ) :
Storied Cities: Literary Imagining of Florence, Venice and Rome Children’s Literature
Michael L. Ross :

Literary Selves: Autobiography and Contemporary American
Nonfiction
James N. Stull

Women Writers in Russian Literature
Toby W. Clyman and Diana Greene, editors

Writing the Good Fight: Political Commitment in the International
Literature of the Spanish Civil War
Peter Monteath

Money: Lure, Lore, and Literature
John Louis DiGaetani, editor

Smollett’s Women: A Study in an Eighteznth-Century Masculine
Sensibility
Robert D. Spector

English Country Life in the Barsetshire Novels of Angela Thirkell
Laura Roberts Collins

Bakhtin, Stalin, and Modern Russian Fiction: Camival, Dialogism,
and History

M. Keith Booker and Dubravka Juraga

Contributions to the Study of World Literature,
Number 60

°p

GREENWOOD PRESS
Westport, Connecticut * London




Library of Congress Cataloging-in-Publication Data

Aspects and issues in the history of children’s literature / edited by
Maria Nikolajeva ; published under the auspices of the International
Research Society for Children’s Literature.

p. cm.— (Contributions to the study of world literature,
ISSN 0738-9345 ; no. 60)

Selection of papers originally presented at the 9th Congress of
the International Research Saciety for Children's Literature which
was held in Salamanca, Spain in 1989.

Includes bibliographical references and index.

ISBN 0-313-29614-6

1. Children’s literature—History and criticism—Congresses.

1. Nikolajeva, Maria. II. International Research Society for
Children’s Literature. 1IL. International Research Society for
Children’s Literature. Congress (9th : 1989 : Salamanca, Spain).
1V. Series.

PN1009.A1A77 1995

809°.89282—dc20 94-43041

British Library Cataloguing in Publication Data is available.
Copyright © 1995 by the International Research Society for Children's Literature

All rights reserved. No portion of this book may be
reproduced, by any process or technique, without the
express written consent of the publisher.

Library of Congress Catalog Card Number: 9443041
[SBN: 0-313-29614-6
ISSN: 0738-9345

First published in 1995

Greenwood Press. 88 Post Road West, Westport, CT 06831
An imprint of Greznwood Publishing Group. Inc.

Printed in the United States of America

&

The paper used in this book complies with the
Permanent Paper Standard issued by the National
Information Standards Organization (Z39.48-1984).

10987654321

Copyright Acknowledgments

¥

5
5
&
i
2]

Tk ek

Contents

Introduction: Approaches to the History of Children's Literature
Literary Ways of Killing a Child: The 19th Century Practice
Judith Ploiz

Part 1. Theory and Method

The Historical Model of the Development of Children's Literature
Zohar Shavit

Children's Literature as a Cultural Code: A Semiotic Approach
to History

Maria Nikolajeva

Writers Writing a Short History of Children's Literature within
Their Texts

Isabelle Niéres

Equal But Different? The Incorporation of Children's Books in

ix

27

39

49

The editor and publisher gratefully acknowledge permission for use of the following material: National Histories of Literature

: ‘ Sonj
Figures reprinted from O’Sullivan, Emer, Friend and Foe: The Imuge of Germany und the Ger- onja Svensson

mans in British Children’s Fiction from 1870 to the Presenr. Tubingen: Narr (Studies in English

and Comparative Literatre. Yol. 6), 1990. Reprinted with permission. Part II. Influence and Interaction

Essay by Karen Nelson Hoyle, “Three Scandinavian Contributions to American Children’s
Literature™ in Journal of Youth Services in Libraries, vol. 3 (Spring 1990), pp. 219-225. Re-
printed with permission of the American Library Association, from Journal of Youth Services in
Libraries, Spring 1990. Copyright © 1990.

Germany and the Germans As Depicted in British Children's
Literature from 1870 to the Present
Emer O'Sullivan

n



vi Contents

Children's Literature in France and Italy in the Ninetcenth Century:
Influences and Exchanges
Mariella Colin

Scandinavian Writer/Illustrator: Bicultural Contribution to American
Children's Literature
Karen Nelson Hoyle

International Influence on the Nineteenth Century Finnish
Children's Literature
Riitta Kuivasmdki

Part III. Aspects of National Histories

Nationalism as an Aspect of the History of Norwegian Children's
Literature, 1814-1905
Kari Skjgnsberg

Views on Children's Literature in the Netherlands After 1880
Anne de Vries

Lame Old Bachelor, Lonely Old Maid: Harriet Childe-Pemberton’s
" All My Doing; or Red Riding Hood Over Again”
Roderick McGillis

The Role of Women Writers in Early Children's Literature:
An Analysis of the Case of Mrs. Barbara Hofland
Dennis Butts

Part IV. Genres, Modes, Styles

National Myths in Three Classical Picture Books
Reinbert Tabbert

Reconstructing the Homeland: Loss and Hope in the English
Landscape
Tony Watkins

Literature for Young People and the Novel of Adolescence
Dagmar Grenz

The Origin and Function of Laughter in Children's Literature
Maria Lypp

77

89

97

105

115

139

151

RS A PR S IR TR E BTN (R T KT T

Select Bibliography
Index

About the Contributors

Contents  vii

191

197



4 tn e e

fia cortige L nn

T

PRI T

The Historical Model of the

Development of Children’s
Literature

Zohar Shavit

Introduction

Is it possible to claim a universal structure for the development of children's
literature? (On the question of literary universals and laws, see Even-Zohar,
1978, 45-53; 1990, 53-72.)

Assuming that we understand history as being composed of an endless
string of details that may become meaningful only after they are organized
under a general structure, this essay argues for the existence of such a
universal structure--provided, of course, that we are interested in general
patterns and not in minor deviations from them.

Since the issue at stake is historical poetics, it is important to stress that
the competence to make generalizations about culture, and to describe its
dominant structures is at the heart of the matter. It is one of the most
important obligations of historical poetics. That is to say, it is the duty of
historiography to explore the structural development of culture, where by
"structural” T refer to the material that can be organized as the dominant

phenomena in our description of history, and not to the analysis and
explanation of all details involved.

Model of Development

On the basis of the rich and highly informative literature on the history of
children's literature (see e.g. Avery, 1975; Avery and Bull, 1965; Brockman,
1982; Briiggemann and Ewers, 1982; Grenz, 1981; Ewers, 1980; Ewers,
1989; Macleod, 1975; Muir, 1969; Pickering, 1981; Rose, 1984; Thwaite,
1972; Townsend, 1977; Zipes, 1988) and on the basis of such an
UU(ig’.rstnnding of history and historiography, I would like to argue that a
similar historical model is common to all children's literatures both in their
inception and later on in their development. The same stages of development
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and the same historical patterns recur time and again in all children’s
literalures, transcending national boundaries and even temporal ones.
Regardless of when and where a system of children's literature began to
develop, whether its emergence took place a hundred or even two hundred
years later, all systems of children's literature known 1o us, without
exception, pass through the same stages of development. Moreover, the same
cultural factors and institutions are involved in their creation.

The cases of the Puritans first in England and, later, in America, or the
Jewish Enlightenment in Germany 150 years later, or the Egyptian
Enlightenment at the turn of the twentieth century, all lead to the conclgsion
that it was always ideology, linked with a strong educational doctrine, which
formed the basis of official children's literature. The tenet that children needed
books in the course of their education constituted the emergence of a new
function in the literary system, that is to say, the emergence of a specific
system of books designated for children only.

Once this function was created, the same model of historical development
followed: through a battle benween what children were supposed to read and
what children actually wanted to read, there gradually emerged a
heterogeneous and stratified system of books for children.

The Link with the Educational System

Arguing for a general model underlying the development of children's
literature, I will present its dominant components, focusing on the following
two issues:

1. The link between the comprehension of the notions of child and of
childhood, particularly within the framework of various educational ideo-
logies, and the writing of texts specifically addressing children.

2. The manner in which two different and, to some extent, contradictory
sources in culture were used in order to establish a system of books for
children: the new educational system, responsible for the creation of books
that suited children according to its understanding of their needs, producing
more often than not books children were reluctant to read. and the nonofficial
adult svstem, in most cases chapbooks, which supplied reading material
children were eager to read.

Before children's literature could begin to develop, a total reform in the
notion of childhcod was required, a reform that was described in the
pioneering and well-known work of Philippe Ariés and his followers (Aries,
1962: Amold, 1980; Badinter, 1980; DeMause, 1975). Before this, before
children's needs gained recognition and legitimation as distinct and different
from those of adults, children's literature could not have emerged. To repeat
John Townsend's formulation: "Before there could be children’s books, there
had to be children” (Townsend, 1977, 17).

It is not necessary to repeat here Arizs's well-known thesis. For our
purposes, it is sufficient to mention that the new notion of the child implied,
inter alia, the creation of a new addressee, who was hitherto not recognized as
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“§ui generis,” as different from adult addressees, and consequently was not
viewed as a subject with distinctive and particular needs. )

Once a new understanding of the child and of childhood emerged into
sociglal consciousness (in a long and enigmatic process), a new and
previously unknown demand for books exclusively produced for children
appcarcd on the cultural scene. Until then children, who were educated in the
framework of the apprenticeship system, did not need books in their
educational process. As a new concept of education--the school system--
replaced the apprenticeship system, books became part of the educational
system for the first time and an indispensable vehicle for achieving its goals.
Thus, the new educational system both legitimized books for children and
created a certain corpus of texts and a set of norms according to which official
books for children had to be written.

Prior to the seventeenth century, few books were produced specifically for
children (on the question of texts addressing children in early times, see
Shaner, 1992). Children who knew how to read would have shared adult
literature. Most children's exposure to reading was provided in shared reading
sessions '_wiLh adults. Thus, almost three hundred years after the invention of
the printing press, children's books, mainly ABCs and "courtesy™ books,
were few in number and were produced neither systematically nor steadily.
The few children's books published prior to the seventeenth century acquired
only aili.mited audience, comprising children who would either hold a suitable
place in "good" society or would serve the Church. Children's literature was
not yet recognized as a distinct field of culture. Most of the texts that did
address children comprised "books of manners" and courtesy books that can
be described as part of a larger "culture of etiquette” prevalent at the time and
were not at all part of children's literature in its modern sense.

The purpeose of those texts was to teach children (obviously of certain
social rank) the behavior appropriate to their status in society. The
educational system did not require or leave room for further reading, nor did it
encourage further education by means of books. Moreover, existing books
lacked the recognition that became part of the conceptual cultural framework
of the eighteenth century--the recognition that children needed books of their
own that should differ from adult books and that would suit their needs, at
least as understood at the time.

_Only toward the end of the seventeenth century, with the emergence of
Pumzm. writing for children, did books for children become a culturally
recognized field, as special books were issued in order to fulfill children’s
educational needs. [t must be remembered, however, that the emergence of a
new type of books did not imply the total disappearance of texts existing
until then. It was typical of this development that "books of manners" and
tourtesy books continued to exist in the system for a very long period of
time, 'I-'heir demise was not immediate. Their disappearance from the literary
scene involved either slow decline or integration into the newly emerging
lexts .for children, implying that they began to carry new and up-to-ﬁaé
functions. Most important of all was their new position in the cultural

i}:’slem: f.rom now on it was the new system of education that determined the
ature of texts for children, old and new alike.
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Unlike the case of adult literature, the educational system was
intrinsically involved in the development of books for children, which later
emerged in culture as a system of children's literature. The pattern of
development in children's literature indicates that the educational system not
only served as a framework for the creation and legitimation of children's
literature, but also determined its stages of development. The fact that
children’s literature relied on the legitimation of the educational
establishment, which also served as its contiguous frame of reference,
accounts for a recurring pattern typical of all beginnings of official children’s
literatures: the first official books for children were ABC books, primers, and
horn books whose main goal was to teach the child how to read, primarily!

for religious purposes and in accordance with a certain religious-educational \

doctrine. Children (first of the nobility, then of the bourgeoisie, and later of
the poor as well) were taught how to read, so as to enable them to read the
Scriptures by themselves.

Once children mastered reading, however, it became impossible to
control their reading material and to determine what they should read, and
more significantly, what they should not read. The existing official books
for children had little, if any, appeal: they were far too moralistic to be
interesting and far too dull.

The process of the emergence of this new system was a tedious cne. For
rather a long time, the new boundaries between the adult and the children's
literary systems were blurred and unclear (see Shavit, 1990). More than one
hundred years were nesded for cultural consciousness to register the existence
of new borders, and more than one hundred and fifty years were needed to
make them into a set of distincs and unequivocal oppositions--that is to say,
to make the systemic affiliation definitive. Only toward the middle of the
nineteenth century did the systems become exclusive: a text could enter
either one or the other system. Until then, the pattern of shared elements
continued to exist side by side with the new pattern of systems which
excluded each other.

The Function of Chapbooks

As a result of the new notion of the child and of childhood, a new reading
public came into being in society and a new demand for children's books
emerged on the literary scene. This demand could not as yet be supplied in
full by the educational establishment, who regarded reading as a gateway to
higher religious enlightenment, but absolutely not as a means of entertain-
ment or pleasure. A new function was therefore created in the literary system-
-the function of supplying reading material to a new reading public, which
the existing elements of the official system could not fulfill (Altick, 1975).
The vacuum thus created in the system was filled by an unexpected
source: the nonofficial adult literature of the time, that is to say, chapbooks,
which children evidently found very appealing (Ashton, 1882; Neuberg,
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1968, 1969, 1972, 1977). Quietly creeping into the systern, chapbooks
largely bore the function of reading malerial for childrcn.-’i'hc),f continued to
do so unnoticed for quite a long time, until the notion of children's reading
became preponderant in societal consciousness (Darling, 1968). )

Officially, the first texts to fill this vacuum were primers and some

religious treatiscs. Unofficially, however, the task was taken over by
chapbooks.

I perceived him a very great historian in Aesop's Fables; but he frankly declared
to me his mind that he did not delight in that learning, because he did not believe
that they were true, for which reason I found that he had very much turned his
studies for about a twelve-months past, into the lives and adventures of Don
Bellianis of Greece, Guy of Warwick, The Seven Champions and other historians
of that age [...] He could tell you the mismanagements of John Hickathroft, find
fault with the passionate temper in Bevis of Southampton, and loved Saint

George for being champion of England.” (cited by Muir, 1969, 23; Darton, 1958
33) '

This is Sir Richard Steele's description, in the Tatler of 1709, of his
godson’s reading material. Sir Richard Steele was not the only one to
describe children's reading material in this manner. Similar evidence can be
found in almost all European writers of the eighteenth century when they
describg: their childhood. Be it Boswell or Goethe, all remembered with much
nostalgia the chapbooks they used to read in their childhood. In Dichiung und
thrhez‘:, Goethe wrote: "We children therefore had the good fortune to find
da.lly. on the little table in front of the second hand bookseller's doorway these
precious remnants of the Middle Ages: Eulenspiegel, The Four Sons of
Aymon, Fair Melusine, Kaiser Octavian, Fortunatus--the whole bunch, right

down to The Wandering Jew; everything was there for us" (cited by
Hiirlimann, 1967, xii-xv). '

The Struggle over Reading Material for Children

Duripg the eighteenth century, chapbooks became the most important
reading material for children. However, neither the religious nor the
educ_ational establishments were as delighted as Boswell or Goethe about the
reading of chapbooks by children. On the contrary, the more important the
child's gducation (and consequently his reading matter) became, the less the
educational establishment was ready to accept children's reading of
chapbqoks. When the religious establishment began to scrutinize the
education of children as well as their reading material, chapbooks had to
retreat underground.
Ihmnge readir}g c?f romance is a most frivo_ious o;cupation, and time merely
s away,” wrote Philip Dormer to his son in 1740 (cited by Darton,
38, 47), and thus joined the war declared on chapbooks. The
establishment's fight against chapbooks was not limited to propagandistic



1] . .4 b pC e e 0 A S L R

articles, however. Major efforts were simultaucously made to overcome the
reliance on chapbooks through offering children alternative reading material.
These texts, written as the answer to chapbooks, played an important role in
enriching the repertoire of official books for children. Thus, out of the
compelition over children's free time and reading habits emerged a more
heterogeneous and diverse system of books for children (Brockman, 1982).

Various Schools of Education and Their Imprint on
Children's Literature

Various establishments were involved in the production of official books for
children. The new educational system was at first monopolized, as wgll as
institutionalized, by the religious establishment, which was in the “best
position to supply the newly recognized demands of the schools. The first
official books published by various organizations of the Church, mostly by
the Puritans, were designed to teach principles of religion. They laid heavy
stress on the acquisition of morals and operated on the basis of the
assumption that through books (necessarily religicus in nature) the child
would be disciplined along the path of learning and godliness.

Very soon, however, children’s reading matter was constructed on the
basis of new models of writing founded on different educational views. These
new models emerged from two sources: the commercial and the moralist
school of education. The moralist school of education developed during the
Age of Reason and was rooted in the writings of either Locke or Rousseau.
As an educational doctrine, it gradually acquired a status equal to that of the
Puritan approach. Subsequently, it replaced it at the center of official
literature for children.

Unlike the Puritans who believed children were sinful by nature, the
moralists held the task of education to be the shaping of the child's soul and
spirit, and hence the determination of his future role in society. Accordingly,
education was allotted a major place in man's life as never before. Moreover,
since books were considered the main tools in the process of education, a
large demand for them arose, encouraging a change in the existing texts for
children.

The most significant change initiated by the moralist school lay in the
new raison d'etre of children’s books. Unlike the Puritans whose raison d'etre
was to teach children how to read in order to improve their comprehension of
the Scriptures, the new school of education considered books to be the most
appropriate means for accommodating Locke's demand for the fusion of
amusement and instruction. Reading was regarded as the best means not for
mastering the Scriptures, but rather for achieving several other educational
goals.

As a result, two new models were introduced into the system: the fable
and the moral tale. The first, the fable, required the accommodation of an
existing model to the one legitimized by Locke. The second, that of the
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moral tale, required the creation of a new model, w
the Rousseaunian dectrine.

/_\s new educational doctrines paid increasing attention to children's
regdmg, children's books began to change. These doctrines allotted to
children’s reading a much larger space, regarding it as something more than
merely a vehicle for achieving religious goals. The homaoeneozs nature of
official books for children was replaced by the variety of tgxts offered to the
child: moral stories, animal stories, instructive stories, primers, and readers
were gradually introduced into the system. Their presence h:l the market

attracted comumercial publishers, who were catalyzing a whole n
ishi ’ & ew fi
publishing for children. 4 w field of

hich was deeply rooted in

Commercial Publishing for Children

Once the establishments involved in the education of the child became aware

of the child's reading (Darling, 1968), and once commercial publishing

discovered the huge potential of this market, they began to compete with and
challenge children's actual reading material. Out of this competition, a
heterogeneous and stratified system of books for children emerced,in
European cultural life, }

Commercial publishers became more and more aware of the existence of
the field of books for children. The efforts of the educational establishments
on the one hand, and the fact that children were reading chapbooks on the
othe_r, proved to eighteenth-century commercial pubiishgrs that there was a
section of the reading public whose nesds were hardly being administered to.
Once rhe_book trade came to realize the commercial potendé—l of the children's
market,_lt began to produce books for children which could serve as an
alternative to the popular chapbooks, but all the same did not violate the
values of official books for children.

A typ%cal example of this process is the case of John Newbery, the first
commercial publisher who was successful in building a solid fnublishing
business for children. The case of John Newbery is too well known to be
repeated here. I would only like to point to his effort to appeal both to the
child anq to the adult at the same time, Newbery tried to appeal to the child
b_}f offering him an alternative to his reading of chapbooks, without losing
his advantage over the chapbooks, namely, without violating the values of
gduca@rs and parents. Newbery was aware of the existing invgntory of books
faoall; ;hﬂdren-—chapbooks, lesson books, manuals of good advice, and Aesop's
e s--'alndattempged to use elements of each in order to enhance the
o gfetmve capacity of his books as much as possible. In his books, he

mbined elements of chapbooks which appealed to the child, with morality

| which appealed to the parent and the teacher (see, e.g., Newbery 1966).

The History
the prohibited 1a
the form of chap
Who suffers ma

of Little Goody Two Shoes, for instance, is a variation on
le of Cinderella. which counld be found at that time onlv in
booifs. Itis a story of an unfortunate girl from a good family
ny trials and tribulations, but eventually marries the heir of
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the manor and becomes its noble lady. Furthermore, the heroine, Margery, is
involved in strange adventures, including the accusation of witcheraft, typical
of chapbooks.

Newbery's use of illustrations is his most noticeable strategy, however.
He borrowed from chapbooks in order to compete with them. The use of
illustrations attracted much attention and, from that time onward, became an
indispensable feature of children's books. Newbery was followed by other
publishers who also used illustrations in their children's books and who
introduced several additional models of writing for children.

Competition with Chapbooks

As a result of the constant competition with chapbooks, commercial
publishing for children had become an established branch of the publishing

field by the end of the eighteenth century. Newbery's books had become a

model that other commercial publishers sought to imitate. The introduction
of both the commercial element and new educational views led to a change in
the official system. Gradually, children's literature became stratified and
subject to competition between competing elements and competing systems:
the official and the nonofficial system of books for children.

Although the various establishments involved in the production of books
for children had different motivations and endeavored to achieve different
goals, they did share one common denominator: they all tried to compete
with chapbooks.

All publishers of books for children attempted to challenge chapbooks,
as is clear from the case of Newbery mentioned above. Most interesting,
however, is the case of religious publishing for children which, despite its
rejection of chapbooks, could not afford to ignore them and actually used
them in its writing of books for children. This was, for instance, the case of
Hannah More, a philanthropist and great Sunday School supporter. She
regarded the spread of chapbooks as a genuine danger to the education of the
child and thus to society. Hannah More was the first to understand that there
was a need to produce books not on a sporadic basis, but rather to produce a
whole literature for children (and the poor). She also believed it imperative to
replace what she regarded as crude chapbooks (as well as the current political
pamphlets that were then consumed by masses of working-class readers).
More urged her evangelical friends at Chapham Common to provide the poor
with proper reading material. Aided greatly by their financial support, her
efforts proved successful, and in March 1795 the first of the Cheap
Repository Tracts was ready.

In the production of these tracts, a steady effort was made to challenge all
possible components of chapbooks and to present alternatives to them. In
order to compete with chapbooks. thedevice of serialization was used,
enhanced by the familiar format of chapbooks, as well as by woodcut

illustrations. Some tracts deliberately tried to replace chapbooks by offering
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attraclive titles that resembled well-known chapbooks such as The Cortace
(iO;J:\Q ?r Mrs. JO..H(?J" Cheap Dishes, Taveny Rachel or, The };cn‘rmu? Tell.fff
Rllé mcf,.»(;;r;{cfﬁc; g;r;md, or The Ghost of Poor Molly, Who Was Drowned in
I'ract writers strove o compete with chapbooks by also adopting familiar
chapbcpks genres and subordinating them to didactic teachina I"joe‘m-like
texts (The Carpenter; or, The Danger of Evil Company) wcrg-intended to
r;plzlcc bawdy ballads, while Histories (Tawny Rachel; or, The Fortune
Teller) were to replace frivolous romances and adventures. E\;en sensational
books aqd manuals were not exempt. Mother Bunch of the chapbooks, who
gave recipes for finding the right husband, was replaced by Mrs. J ames, who
taught the art of industry and good management. Criminal stor{es weré also
use_d_ for moral purposes. Crimes were never, of course, romanticized in
religious tracts (as they were, for instance, in Robin Hoo’d) but they were
used to teach the right lesson: criminals were always punishe,d. Even ghosts
the §landered. heroes of chapbeooks, were used for religious purposescThu‘;,
for instance, in The Deceitfulness of Pleasure, the appgarance ofa chést Lhe
former s1n_fuI lady, brings the heroine Catherine back to religious lif:e '
'Most Interesting was the manner in which the tracts rT.ls,ed fair‘y tales
Falr_y tales posed a more difficult problem than poems or even criminai
stories, because they were considered the most dangerous readine material for
chlldren.'T.hus, religious tracts could not Openlﬂ; use them. E)n the other
hand, religious educators wanted to take advantage of their popularity and
appeal. A solution to this conflict was found in the following manner: fai
tales themselves were never included in tracts, but their Iiter:a.ry modél i?;
Lragsferred to an instructive tale. That is, the fairy tale was transformed into a
rehglops power, while giants and wild beasts were replaced by dishonesty
gambling, and alcoholism. In Madge Blareny, the Gypsy Girl (1797) fén:
instance, a poor girl has to fight single-handéd against the wild beast,(the
grunkexl and smful_gypsies)._ Sh_e is eventually saved by religion, which
eeps her from falling into sin like her mother. In this manner chapbooks
not only set in motion the production of books for children but also
determined 10 a large extent the nature and character of the texts Lhe‘mselves.

Summary

giigh?é;l:;sgz tOf [h(ei emergence of the system or children's literature in the
Wﬁich i légyn escribes the scheme _of the historical process through
When Chqiuél ' es between adult and children’s readerships were drawn.

ot et a; dreg 8 Ilferature began to emerge, the new boundaries were at
e a hc?u._ The new function of children's reading was fulfilled
raditional réqdy Sn efined elements such as shared reading material and
o ading material which was regarded as part of the entire literary

order for the new boundaries to stabilize, there evolved a nead 10
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find elements for the new functions, in order to distinguish between the two
systems.

These elements were generated through the transplantation of new
functions onto existing (somectimes even reluctant) elements; through the
translation of old functions into new ones; through the creation of new
elements; and through the adaptation of existing elements. The first three
procedures characterized the operations of the official system, while the last
one was typical of the nonofficial system, which formed the basis of the
stratification of the new system of books for children.

Even after the new boundaries had been culturally recognized, and even
after they became distinct (the discrepancy between these two stages was
rather extensive), they never remained the same. The relations between the
boundaries have always been dynamic; the systemic opposition between
children's literature and adult literature continues to be one of the most
prominent oppositions in the literary polysystem, but its concrete
manifestations change from one period to another, thus reshuffling the
boundaries. The function of distinguishing between adult and children’s
literature has changed historically as well, although this change was much
slower and required many decades before it was accepted and recognized by
culture.
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Children’s Literature as a Cultural
Code: A Semiotic Approach
to History

Maria Nikolajeva

Th_e historical approach to literature inevitably tends to be descriptive. Since
ch.ﬂld:‘ren's literature research on the whole lags behind the general fiterary
criucism, the descriptive tendency is all the more evident in the field. It is
very difficult to construct acceptable models of the historical developmém of
children's literature, whether it be a national literature or a general outline or
a study of a concrete period. We must therefore try to search for adequate
methods in other fields of research. One that I have found quite fruitful is the
medern semiotics of culture, as understood by the Russian semiotic school
and presented in the works of Yury Lotman.!
o Thu; mterpreted,_the history of children's literature can be seen as a
>uccession of changing cultural codes. The notion of the cultural code
;Iggéxses in '}{115 case that If:hild_ren's literature presents a code, or a system of
literatu§§ T:hemlo_sphere ), different frqm those in adult or mainstream
literature- _ fh unique feature of children's texts, as compared to mainstream
Chﬁdren's‘ 15 the presence of double code systems, which may be called the
code and the aduit code.
omell:};f/:ol:é(;&:tu;mpqrtant’aspect of semiosphere is its dynamic character. In
pobarnis ,d‘ e chﬂdren s cede and t'he adult c‘ode change throughout history,
Sacle ?eo;d 1;ergx:1g, and overlapping at various points, For instance, some
e v : : ad%s' _adul&1 become part of ch{ldren"s literature and the other
milinstrean;, e Sf:?;ﬁei -atmude toward children's literature as opposed to
The code shift within chil
come at length s
the Rve by 1. D, §

dren’s literature implies that central phenomena
up'planted by bord_erlme phenomena. When The Catcher in
alinger appeared in 1951, it was unique, but today it has
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--- The Brothers Grimm: From Enchanted Forests to the Modern World. New
York: Rutledge, 1988.

Zweigbergk, Eva von: Barnboken i Sverige 1750-1930. Stockholm: Rabén

Index

Aalto, Reitto, 102

Abraham Lincoln (d'Aulaire), 94

Adams, Nehemiah, 2

Adams, Richard, 166-170

Adéle et la pelle (Pont), 53

Adéle et Théodore (Genlis), 78

Adéle s'en méle (Pont), 52

Aesop. 33, 185-186

The Affecrionare Brothers (Hofland),
143

Agnes and the Lintle Key (Adams),
2.3, 16

Ahlberg, Janet and Allen, 53

Aho, Juhani, 101

Aimard, Gustave, 116

Akerblom. R. W., 100

Albeson and the Germans (Nezdle),
72-74

Alcott, Bronson, 7

Alcott, Louisa May, 10, 52, 101,
145

Alderson, Brian, 98

Alexander, Lloyd, 45

Alice's Adventures in Wonderland
(Carroll), 44, 51, 53-55

Alicia and Her Aunr (Hofland), 143

"All My Doing™ (Childe-Pemberton),
127-137

A.L.O.E. See Tucker, Charlotte

Ami de l'adolescence (Berquin), 79

Ami des enfants (Berguin), 53, 78

Amicis, Edmondo de, 83-85, 111

Andersen, Hans Christian, 91, 93, 98

Angell, Henrik August, 111-112

& Sjogren, 1965. i {_}

Anno, Mitsumasa, 52-53, 55 ,

Ardent, Martial, 80

Arieés, Philippe, 28

Asare, Meshack, 152

Asbjgrsen, Per Christian, 98, 105-106

At the Back of the North Wind
(MacDonald), 47

Aune (Hellén), 100

Aventures d'un gamin de Paris
(Boussenard), 83

Le avventure di Pinocchio (Collodi), 53,
83-85

Babar (de Brunhoff), 151-159

Bacon, Sir Francis, 154

Baylor, Frances Courtenay, 91

The Beast of Monsieur Racine
(Ungerer), 55

Bedrtime Stories (Tenggren, ill). 91

Benjamin, Walter, 154

Benjamin Franklin (d'Aulaire), 94

Bennett, Tony, 166

Berger, Peter, 151

Bermnhard, Th., 178

Berquin, Arnaud, 50, 53, 78-79

Biggles Defies the Swastika (Jobns), 71

The Birch and the Star (Topelius), 108-109

Birkeland, Tone, 109

Bleak House (Dickens), 12

The Blind Farnner and His Children
(Hofland), 143

Bloch, Ernst, 166, 169

Blyron, Enid, 50



